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1: The Importance of Literacy 

‘Literacy is the ability to read, write, speak and listen in a way that lets us communicate effectively 

and make sense of the world. 

Lacking vital literacy skills holds a person back at every stage of their life. As a child they won't be able 

to succeed at school, as a young adult they will be locked out of the job market, and as a parent they 

won't be able to support their own child's learning.’ 

(The National Literacy Trust) 

‘Literacy really is the responsibility of every teacher. The evidence suggests that pupils benefit from 

a balanced approach to literacy that includes a range of approaches’ 

(EEF, 2018) 
 

At Anthony Gell School we believe that improving literacy standards is fundamental to raising 

student self-esteem, confidence and achievement and are committed to ensuring that all 

students use the opportunities available in order to achieve beyond expectations. The school 

will actively pursue its literacy policy by, in all subject areas: 

• Establishing the importance of literacy across the curriculum by providing advice, 

training and support to teachers; 

• Giving opportunities for students to develop their literacy skills both within and 
outside the classroom; 

• Continually reviewing all aspects of teaching and learning to ensure that it is 

accessible and challenging for all students; 

• Ensuring that feedback explicitly linked to literacy skills is given at regular intervals and that 

students are given the opportunity to act upon it; 

• Aiming to ensure that all AGS students are able to read to an age-appropriate level and 

fluency (if not, they will be incapable of accessing the rest of the curriculum, and they will fall 

rapidly behind their peers); 

• Monitoring the progress of individual students in terms of their literacy and implementing 

intervention programmes as necessary; 

• Allocating time for students to read for pleasure, with a focus on evolving student reading 

habits (quality as well as quantity); 

• Promoting the benefits of developing a wide vocabulary, as well as providing students the 

explicit opportunity to do so; 

• Placing importance on the concept of ‘disciplinary literacy’ and demonstrating this 

throughout our curricula; 

• Promoting a high level of oracy in students. 
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2. Reading for Meaning 

‘A rigorous approach to the teaching of reading develops learners' confidence and enjoyment in 
reading (…) reading should be 'prioritised to access the full curriculum offer’ 

(Ofsted, 2018) 

‘It is important that the texts pupils are reading are at an appropriate level, but challenging and 

interesting; pupils should have the opportunity to engage with authentic scientific books and texts' 

(EEF, 2018). 

At Anthony Gell School, students are taught to read with understanding, to locate and use information, to 

follow a process or argument and summarise and to synthesise and analyse what they have read. 

We encourage reading in many forms: in novels and non-fiction texts; in textbooks and reference 

books; in poems; in digital forms such as online videos and resources. 

 

 

We should all support students in reading for meaning by: 
 
 

▪ Including reading ages as part of the information available to staff; 

▪ Providing glossaries of potentially unfamiliar words on resources used, dual-coded where 
possible with images to support understanding; 

▪ Teaching and then developing techniques with students such as skimming, scanning, highlighting, 

annotation and note-taking; 

▪ Using our questioning and other strategies such as prediction and summarising to check that all 

students have understood what they have read; 

▪ Ensuring that resources (PowerPoints, worksheets etc.) are laid out in a way that aids reading; 

▪ Displaying key words in classrooms and/or on knowledge organisers, as well as student- 

friendly definitions; 

▪ Ensuring that students have a reading book that is appropriate to their reading age and ability; 

▪ Ensuring that students are given time to read for pleasure during their library lessons in English 

and also in the designated time during their tutor period, as well as encouraging them to do so and 

engaging with them about their book; 

▪ Having dictionaries available for students to find word definitions; 

▪ Setting reading for homework eg research, reading to others and themselves in order to maintain 
reading skills and the profile of reading; 

▪ Highlighting key words/phrases. 
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Supporting Dyslexic Students: 

We can support dyslexic students by doing such things as: 

▪ Using 1.5 spacing on PowerPoints and worksheets; 

▪ Using a font size on PowerPoints of no smaller than 20pt; 

▪ Using fonts such as Comic Sans or Century Gothic on lesson resources; 

▪ Providing coloured backgrounds/overlays where required. 

 
Supporting EAL Students: 

We can support students who have English as an additional language by doing such things as: 

▪ Ensuring that subtitles are turned on when watching videos; 

▪ Making use of Immersive Reader on Office 365; 

▪ Using resources like Google Translate; 

▪ Making bilingual dictionaries available. 
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3. Building Vocabulary 
‘Language variation in children is complex and difficult to attribute to a single cause. Regardless of the 

causes, low levels of vocabulary set limits on literacy, understanding, learning the curriculum and can 

create a downward spiral of poor language which begins to affect all aspects of life.’ 

(Kate Nation, OUP, 2018) 

 
‘This collective mission around vocabulary really isn’t so difficult. And the rewards are significant. 
Because when we talk of closing the word gap, we … mean welcoming a child into a world of new ideas, 
insights and emotions … That empowerment that comes through vocabulary should be the birthright of 
every child, whatever their background.’ 

(Geoff Barton, OUP, 2018) 

 
At Anthony Gell School, we seek to provide students with the language that they need to express 

themselves. Words are vital to reading as well as being able to effectively communicate in both written and 

oral forms. Throughout all of our subjects, we promote the development of vocabulary as something 

essential and encourage and support students to develop their own. 

 

We should all support students in developing their vocabulary by: 

• Modelling a wide vocabulary in our verbal explanations and written models, normalising this in our 

classroom(s); 

• Explaining challenging or unfamiliar words to students, giving both definition(s) and how they should 

be used in a sentence; 

• Where possible, helping students understand by linking new words to other words via their root, 

prefix and/or suffix. This could be ensuring that students know what words with ‘psyche’ in them link 

to or reiterating what the prefix ‘in-‘ does to a word, for instance; 

• Ensuring that students are prompted to use more formal, academic style when writing essays or 

engaging in debate; 

• Challenging students to come up with more effective vocabulary options when offering simpler ones, 

whether in written feedback or verbally; 

• Considering which words and phrases to teach as part of curriculum planning; 

• Supporting the memorisation of vocabulary through spaced retrieval practice methods such as low- 

stakes quizzes and multiple-choice questions; 

• Conducting quizzes such as Pre- and Post-Tests on key vocabulary needed for a topic, with the goal 

being that students achieve a perfect score in the Post-Test at the end of a topic. 
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Example Pre-Test, focused on key knowledge 

and vocabulary. This would be done at the 

start of a new topic, with the same test done 

at the end of the topic (Post-Test) 
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4: Disciplinary and Academic 

Literacy 

‘Every teacher communicates their subject through its own unique language, and reading, writing, 

speaking and listening are at the heart of knowing, doing, and communicating Science, Art, History, 

and every other subject in secondary school.’ 

(EEF, 2019) 

‘Introducing them to formal and sophisticated language early can unlock long-term success 

for every child’ 

(Alex Quigley, 2017) 
 

 
At Anthony Gell School, we realise that literacy skills are valuable in both general and discipline-

specific ways and teach students to read, write and communicate effectively in all of our subjects. 

Students are taught the unique language of each subject: its vocabulary and conventions. 

 

We should all support students in developing disciplinary literacy by: 
 
 

• Maintaining an explicit focus on key challenging and subject-specific (Tier 2 and Tier 3) 

vocabulary; 

• Ensuring that curriculum planning documents reflect the school focus on literacy and how it will 

be addressed in each subject and topic; 

• Making explicit the differences in meanings between words that may be very similar but differ 

depending on subject: ‘factors’ in Maths is different to ‘factors’ in History, for instance; 

• Discussing with students how reading strategies might differ in your subject compared to others; 

• Identifying the Flesch readability score of reading materials to be given to students and using 

information such as reading ages to ensure that these are appropriately adapted for all students; 

• Ensuring that we are finding regular opportunities to act as role models for academic language, 
explaining any words that students may be unfamiliar with; 

• Identifying the conventions of the kind of text we are using so that students are more familiar 

with such a text the next time they see it; 

• Making use of displays that show students how to ‘Read/Write like a Historian/Mathematician/Caterer,’ 
etc. 
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5: Extended Writing 
 

‘Improving students’ writing skills helps them succeed inside and outside the classroom. To be 

effective writers, students must learn how to write in a way that achieves their writing goals, reflects 

their intended audience and context, clearly presents their ideas, and elicits the intended response 

from the reader’ 

(IES, 2016) 
 

 
At Anthony Gell School, students are expected to write in an extended way across subjects. We strive to 

do all that we can to support them in doing so, be it an analytical or evaluative essay, a technical report 

or a creative piece. We aim to build stamina and motivation in students so that they feel confident and 

comfortable when writing at length. 

 

We should all support students in developing their ability to write at length by: 

• Where possible, giving students regular opportunities to write at length to aid their writing 

stamina; 

• Ensuring that we are familiar with the conventions of the type of text we are asking students to 

write and that we use these in our own models; 

• Breaking down the different parts of an extended task for students, modelling each step in order to 

support students; 

• Use assessments of student writing to inform instruction and feedback. 

• Making literacy mats or knowledge organisers available to students to help them form their written 

ideas; 

• Where appropriate, adapting by providing sentence starters, paragraph scaffolds and/or close versions 

of tasks to get students used to the way in which they should form their extended written answers. 

The goal with these should always be to work towards them being removed and students being able to 

replicate these structures independently; 

• Where appropriate, making use of collaborative or paired writing; 

• Making explicit reference to texts that have been read, using them as ‘style models’ for how students 

could or should write themselves; 

• Developing planning and other pre-writing skills helpful in preparing students for an extended 

 written piece; 

• Where appropriate, giving time for, and encouraging students to, read their work back and make 

edits where necessary, modelling how to do so; 

• Providing extracurricular opportunities to write at length, e.g. competitions; 

• Make effective, modelled use of peer-assessment to identify potential improvements in longer 

written pieces. 
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6: Technical Accuracy in Writing 

The overarching aim (…) in the national curriculum is to promote high standards of language and 

literacy by equipping pupils with a strong command of (…) written language, (including) an 

understanding of grammar and knowledge of linguistic conventions for (…) writing.’ 

(DfE, National Curriculum for English) 

At Anthony Gell School, we want to equip students with the ability to write with accuracy and fluidity 

as they move through the school and then onto their next steps. We see technical accuracy as 

important and want to foster in students an independent conscientiousness about written expression. 

We should all support students to develop their written technical accuracy by: 

• Using the literacy feedback codes for assessment pieces as a minimum; 

• Create opportunities within lessons to give ‘live’ feedback related to errors linked to spelling, 

punctuation, grammatical sense and organisation. This could be when circulating during an 

extended task, for instance, and may use the literacy feedback codes; 

• Where students have a specific regular area to improve, finding time to check in with them 

regarding that specific area in order to try and break that habit; 

• Placing the onus onto the students to make corrections and be conscientious about their writing, 

encouraging them to and finding time for them to do this. 

• Consistently encouraging students to structure their writing effectively by using simple, complex and 

compound sentences and paragraphs; 

• Consistently encouraging students to use a range of punctuation and being confident in their usage 

ourselves so that we can support; 

• Displaying key words and their spellings and reinforcing these through Do Now tasks/starters and 

plenaries; 

• Where students make errors linked to the same spelling rule e.g. words ending in ‘y’ becoming ‘-ies’ 

as a plural, underlining or otherwise highlighting this to emphasise the specific mistake being made; 

• Giving students time to proof-read their work; 

• Having posters/displays linked to the usage of a range of punctuation on display in classrooms. 

• Anticipating common misconceptions or errors and highlighting how students can avoid them. 



11 | A n t h o n y G e l l  S c h o o l  L i t e r a c y  A c r o s s  T h e  C u r r i c u l u m  

Literacy Feedback Codes 
 

 

 
Helpful Resources 

 

 
Literacy Stickers: Used when students make 

the same mistakes repeatedly – these would 

be stuck into their books as a point of 

reference for the students 
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Live feedback codes: these would be displayed on a PowerPoint towards the latter end of a task, after 
the teacher has scanned each students’ work and put a number in their margin 

 
 
 
 
 
 
 

 
Examples in 

books of 

feedback for 

literacy 
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7: Oracy 
 

‘We can use the opportunity of classroom talk to teach students to think—to make knowledge (…). 
Rather than passively absorbing the small body of knowledge the teacher is able to transmit, 
students can learn reasoning skills by talking and arguing their way through problems to 
conclusions and solutions’ 

(Lauren Resnick, Accountable Talk, 2018) 
 

 
At Anthony Gell School, we want all of our students to be able to find their voice. We see the clear benefits 

between linking spoken language and ideas and other key skills like reading and writing and aim to build 

upon these connections so that students are able to convey their own ideas and communicate effectively. 

 

 

We should all support students to develop their level of oracy by: 

▪ Ensuring that students are given thinking time to formulate their ideas and then uninterrupted 

time to convey them; 

▪ Developing students’ oral abilities by offering more effective vocabulary choices or correcting 

spoken errors in a way that is sensitive and supportive; 

▪ Using questioning to clarify students’ meanings, as well as open questions to allow students to 

express their ideas on their own terms; 

▪ Ensuring that students are aware of what is meant to be appropriate formality and are actively 

encouraged to adhere to it when speaking in a given context; 

▪ Setting homework that involves explaining concepts and ideas covered in class to those at home; 

▪ Encourage students to listen to other students’ oral contributions in order to respond constructively 

and build upon their ideas and thoughts; 

▪ Providing opportunities for purposeful talk and attentive listening through debates, presentations, 

role play, hot seating and questioning; 

▪ Encouraging, in a sensitive manner, students to speak loudly and clearly so that all of the class can 

hear them; 

▪ Making the helpful connection between speaking ideas out loud and then moving to written work 

explicit to students; 

▪ Providing oral sentence-starters or structures in order to support students. 
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Example of a 

homework linked to 

oracy 
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8: Interventions 

‘There is evidence to show that transition from primary to secondary school is a time where progress for 

some pupils can be below what would be expected. It therefore follows that a smooth transition should 

help facilitate pupils to catch up with their peers.’ 

(DfE, 2018) 

Effective transition is reliant on a ‘whole school’ approach where school staff have clear roles and 

responsibilities, senior staff are engaged and the use of progression data is promoted to monitor 

effectiveness’ 

(Galton et al, 2003) 

At Anthony Gell School, we aim to support students by providing high quality interventions for those 

struggling. We use assessment to match students to appropriate types of intervention and monitor the 

impact of these interventions. 

There is in place a tiered system of support for literacy that relies on both specialist input and whole 

school leadership. 

 

 

We should support students who are behind their peers in terms of their literacy 

by: 

 
 

• Using data effectively to place students into intervention programmes designed to support their 

specific needs; 

• Encouraging students who are part of intervention programmes and rewarding successes in them; 

• Using assessment data to tailor instructions to students’ skills and needs, particularly in terms of reading; 

• Providing tailored feedback on students’ written work; 

• Prioritising feedback to focus on a particular area or learning point; 

• Utilising the TES Literacy Assessment Online reading test to identify student reading ages and 
make these available to all staff; 

• Utilising the Blackwell Spelling Test/TES Literacy Online spelling test to identify student spelling 

ages and make these available to all staff; 
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• Engaging with KS2 data and Y7 CAT score data to gain a better idea of our students’ literacy levels; 

• Utilising Teaching Assistants effectively; 

• Timetabling Literacy Support sessions and rooming them appropriately; 

• Having coloured paper and overlays available in classrooms; 

• Making recommendations to the SENDCo, where appropriate, based on findings from lessons. 

These may link to Access Arrangements; 

• Investing in appropriate programmes and staffing to support students; 

• Giving appropriate training to Sixth Form students to support the Reading Buddies and Literacy Buddies 
programs; 

• Where appropriate, looking at alternatives to GCSE English Language and English Literature for 

students whose low literacy levels will be a hindrance in them achieving a grade; 

• Allowing for the timetabling of Reading and Literacy lessons in the school library; 

• Encouraging students in our tutor groups to attend Reading Buddies where selected. 

• Delivering interventions such as Lexonik and our Pearson schemes with fidelity and a high level of quality 
 

 

Outline of Interventions: 

 

 

 Year 7 Year 8 Year 9 Year 10 Year 11 

Lower literacy levels, 
identified via 

SATS/CAT tests: 
Lexonik/Pearson 

schemes 

Lower literacy levels, 
identified via reading 

age test: 
Lexonik/Pearson 

schemes 

Lower literacy levels, 
identified via reading 

age test: 
Lexonik/Pearson 

schemes 

Very low reading age: 
Reading Buddies 

In class support, 
linked to class 

knowledge/assess
ment data 

In class support, 
linked to class 

knowledge/assess
ment data 

In class support, 
linked to class 

knowledge/assess
ment data 

In class support, 
linked to class 

knowledge/assess
ment data 

In class support, 
linked to class 

knowledge/assess
ment data 
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9: Helpful Literacy Reminders 

Commonly confused: 
 

Accept and Except: 
Affect and Effect: 

 

 
 

Imply and Infer: Less and fewer: 
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Practice and Practise: There, Their and They’re: 
 
 

 

Of and Have: 
 

It’s and Its: 
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Punctuation 

 
Comma Splicing: Colons: 

Semicolons: Semicolons vs colons: 
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Apostrophes - Contractions: Apostrophes - Possessive: 
 

 

 
Apostrophes - Plurals: 
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Difficult Spellings: 

General: 
 

English: 
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Maths: 

 

Science: 
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Business Studies/Enterprise: 
 

 

 
Technology: 
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Geography: 

 

 
IT/Computing: 
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History: 

 

 
Music: 
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RE: 
 

 
PE: 

 


